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Abstract: The Organization for Economic Co-operation Development (OECD,2005) figures 

of Australian teachers leaving their careers within the first five years of teaching is 

worrisome. Especially when compared to the fellow Programmers for International Student 

Assessment (PISA) competitors' figures.  Not only does job satisfaction remains a 

determinant of teachers’ retention (Giacometti, 2005), it as well affects the performance of 

individual’s teachers in the classrooms. Although gender as a demographic factor has been 

exhausted across literature in relation to job satisfaction, the study was significant in the 

continued extinction of male teachers in the country. Hence, the study looked at gender and 

other variables such as employability status and teaching of students with special need 

against job satisfaction as a depended variable. This quantitative study used data that is 

collected by the Organization for Economic Co-operation (2013) and Development (OECD) 

and the Teaching and Learning International Survey (TALIS, 2013). It used a teacher 

questionnaire as the main instrument of data collection. Using both descriptive statistics and 

inferential statistics, the study concludes that gender plays a role in job satisfaction of lower 

secondary teachers in Australia. Specifically, our results suggest that female teachers are 

more satisfied as compared to male teachers, therefore offering an explanation for the outcry 

of the extinction of male teachers. This paper suggests a possible solution in ensuring 

Australian experienced teachers of both genders are retained, therefore offering a possible 

chance of improvement in the next PISA results.

Keywords: OECD, PISA, Australia, Job 

Introduction 

The satisfaction of teachers is a key determinant of teacher retention whether looked at 

international, national, state or local level (Giacometti, 2005). Shann, (2001) supports that 

teacher‟s commitment to return or not to return to the profession is determined by the level of 
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job satisfaction. Despite the high demand for teachers being on the rise in Australia which is 

established to have been caused by various factors including the booming increase in the 

population of primary students (Weldon, 2015) the statistics of teacher‟s retention in 

Australia still continues to rise. A study carried out by the Organization for Economic 

Cooperation and Development (OECD) confirms that up to 30 percent of Australian teachers 

leave their careers within the first five years of teaching (OECD, 2005). More recently, 

estimates of early career attrition rate range up to 50 percent. (Queensland College of 

Teachers, 2013). This is very high compared to other OECD countries, Singapore for an 

example has only 3 percent of teachers leave their careers within the first five years (Tee, 

2007).  Hence there was a need to understand the factors that affect the job satisfaction of 

teachers as teacher retention poses a challenge to staffing and ultimately to student‟s 

performance.  

Australia has a history of educational achievement in international and national assessments, 

however recent cross international assessment analysis of Programme for International 

Student Assessment (PISA) and  National Assessment Program Literacy and Numeracy 

(NAPLAN) shows a stagnation and decline among high performing students as well as low 

performers (John & Gebhardt, 2013). Hence this indicates that there is a possibility of a 

decline in job satisfaction level among Australian teachers which manifested in the above as  

Zembylas & Papanastasiou (2006) argue that a decline in job satisfaction will lead to reduced 

ability to meet student's needs. Hence Teacher attrition is "costly, both for a nation's budget 

and for the social and academic outcomes of its citizens".(Mason & Matas,2015 p 45) 

Although literature present different factors as determinates of job satisfaction to any careers 

in general or to the teaching profession in particular, this paper aimed to examine selected 

factors such as gender, employment status and student‟s profile-special needs and their 

influence on job satisfaction of Australian lower secondary school teachers. The findings of 

this study may serve as a guide to educational administrators to understand which areas need 

to be addressed in order to retain quality teachers in the profession and in return improve 

students‟ performance in classrooms. This paper is portioned into several sections namely;  

introduction, literature review, hypotheses, source of data, measures of variables, method of 

analysis, results, discussion of findings, concussion as well as the references list. 

http://research.acer.edu.au/cgi/viewcontent.cgi?article=1015&context=ar_misc
http://research.acer.edu.au/cgi/viewcontent.cgi?article=1015&context=ar_misc
http://research.acer.edu.au/cgi/viewcontent.cgi?article=1015&context=ar_misc
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Literature Review 

Job satisfaction  

The concept of job satisfaction does not have a conventional agreed upon definition (Aziri, 

2011; Ngimbudzi, 2009) because of the different phenomenon with numerous variables at 

play. However, 

Spector (1997) summaries various literature definitions as simply how people feel about the 

different aspects of their job. In other words, the extent to which people like (satisfaction) or 

dislike (dissatisfaction) their job. From a psychological point of view described by 

Swarnalatha & Vasantham (2014,p2) job satisfaction as a “subjective construct representing 

an emotional feeling individuals have about their job”. They further argue therefore that “job 

satisfaction for individuals reflects the degree of pleasure or happiness their job in general 

induces”(p2). 

Hence, job satisfaction in this study is referred to the overall teacher‟s attitudes, perception 

and feelings that they have towards their jobs. Job satisfaction measures whether teachers are 

happy with their job or not (Ngimbudzi, 2009).  The overall job satisfaction is measured in 

this study takes into consideration that there might be some disadvantages of being a teacher, 

however, the advantages of being a teacher outweigh them all. 

Although generally most of the teachers seem to be dissatisfied with their jobs (Labedo, 

2005) with anecdotal evidence. Literature has also presented findings of studies that show 

teachers who are very satisfied with their jobs.  Most teachers across TALIS countries of 

which Australia is a participant the 2013 report reveals that they are happy with their teaching 

profession because on average, 91% of teachers across countries report overall satisfaction 

with their jobs. With further  93% of all teachers report to have to be satisfied with their 

performance in their current school, and over 84% would recommend their school as a good 

place to work and 90% say they enjoy working at their current school. In summary, most 

teachers also report that although there might have been disadvantages faced in their teaching 

careers the advantages of being a teacher clearly outweigh the disadvantages (77%) and that 

if they could decide again they would still work as teachers (78%). 

 

Factors affecting overall job satisfaction 

An employee's overall satisfaction with his job is the result of a combination of factors. 

Hence it is facet-specific, because a teacher may be satisfied with some aspects of the job but 

not satisfied with others (Labedo, 2005). In the educational context factors affecting job 

satisfaction can be in general categorized as environmental (the job itself or the working 
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environment), psychological (personality, behavior attitudes) or demographic (Crossman & 

Harris, 2006). However, the discussed factors below although received the international 

attention the same cannot be said in the case of Australia. Hence the factors were identified 

from the literature as they have been sidelined and received little attention to no attention in 

Australian literature.Brown (2007) has conducted a study on full and part-time employee 

stress and job satisfaction at two upstate New York colleges to examine the differences 

between 227 full-time and part-time (employee status) faculty and staff (employee position) 

members at two upstate New York colleges and their self-reported levels of stress and their 

perceptions of job satisfaction. The data suggested that significant differences exist in the 

area of employee status (full-time versus part-time) in 6 of 12 dimensions of stress: overload, 

resources and communication, job security, pay and benefits, psychological well-being, and 

job satisfaction (aspects of the job). However the findings of this study cannot be generalized 

to Australians teachers in general or upper secondary teachers in particular, hence this study 

significance. 

Gender and job satisfaction 

Literature presents that the teachers' overall satisfaction and dissatisfaction differed with 

different demographic factors. Personal characteristics are believed to have a significant 

influence on job satisfaction (Labedo, 2005). Previous research data collected in various 

countries give mixed results about the influence of gender on job satisfaction. The literature 

findings are contradictory, Labedo, (2005) and Adams, (1999) studies show that female 

teachers have a higher job satisfaction than men teachers. While Ngimbudzi, (2009), 

Crossman & Harris, (2006) show male teachers have higher satisfaction than female teachers. 

This could be contributed by the fact that the two studies were done in different countries 

hence the different results. Australia got its own unique characteristic, as male teachers are 

getting district. Data from the Australian Bureau of Statistics indicates that since 2001 the 

proportion of male teaching staff in Australia has been around 30 percent. The declining 

proportion of male teachers, over the years is evidenced in school systems across Australia 

and its impact on the overall job satisfaction could be traced. Moreover, Settles, Cortina, 

Malley & Stewart (2009) conducted research and found that males are more satisfied in 

engineering affiliated discipline while females were more satisfied in a social science 

discipline. Therefore, this shows that in some specific areas either males or females can be 

satisfied with their job.   
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Employment status and job satisfaction  

Australian teachers are working in various modes in different education institutions. The 

majority are working as a full-time permanent basis, few are the full-time contractual basis, 

and few are the part-time basis(OECD, 2005).  Research findings comparing the work 

attitudes of full-time and part-time employees have been inconsistent and inconclusive. 

Furthermore, empirical studies have tended to be theoretical, and there are few convincing 

psychological explanations to explain differences are found. Dutta, Barman & Behera (2014) 

report of a study done in government aided colleges in West Bengal that shows that there is a 

significant difference in job satisfaction and organizational commitment among full time, 

part-time & guest lecturers. Although the study was carried out in higher education 

institutions, the study findings may still relate to secondary school teachers. 

 

Teaching special needs class and job satisfaction

Teachers' perceptions of their jobs are strongly related to their perceptions of their students. 

In 2002 Stempien & Loeb„s study found teachers of students in special education programs to 

be the most dissatisfied. The study went further to identify specific stresses and frustrations, 

both from within and from outside the classroom as the determinant of the dissatisfaction. 

The difficulties experienced by the teachers were particularly common in younger, less 

experienced special education teachers. Although these findings are unusual they are not 

unique, as most teachers begin their careers with enthusiastic and genuinely care for their 

students. However, over time their feeling changes. On the other hand, a recent study done by 

Amanda (2009) shows no statically significant difference in the overall level of job 

satisfaction between regular and special education teachers. The difference could have been 

partly contributed by the professional training being given, teachers who are professionally 

trained for students with special needs might be found to have the same satisfaction as 

compared to teachers who were not professionally trained for special need students however 

found themselves in classes with special need students. However, as for teachers who work 

for special schools because of their responsibility which is more than just educating, but 

caring for a self-contained population, it is often challenging and unique as compared to 

mainstream teachers who have few special need cases in their classes. (Strydom, Nortjé, 

Beukes, Esterhuyse & van der Westhuizen, 2012).  However, despite the challenges teachers 

might face in the profession they may indicate their job to be meaningful and this may be 

indicative of low attrition rates and the unlikeliness to search for another job outside of their 

current district. 
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Hypothesis

1. H0 There is no significance difference between the teacher's gender and overall job 

satisfaction. 

H1 There is a significance difference between teacher‟s gender and overall job 

satisfaction. 

2. H0 There is no significance difference between employment status and overall job 

satisfaction 

H1 There is a significance difference between employment status and overall job 

satisfaction 

3. H0 There is no significance difference between teachers‟ target class (teaching of 

students with special needs) and overall job satisfaction. 

H1 There is a significance difference between teachers' target class (teaching of 

students with special needs) and overall job satisfaction. 

Research methods & techniques  

Source of data 

The data was collected by the Organisation for Economic Co-operation (2013) and 

Development (OECD) and the Teaching and Learning International Survey (TALIS,2013) 

using a teacher questionnaire as the main instrument of data collection. The purposive 

sampling procedure was used to select a case of Australia to lower secondary teacher's data 

set because of the lower job turnoverrecorded for the past years as earlier stated in the 

introduction. 

 

Measures of variables

The study has two types of variable, dependent and independent variables. The items on the 

Talis teacher questionnaire are measured on the 4 points Likert scale of 1 for: strongly 

disagree measuring the lowest and 4 for strongly agree measuring the highest. In order to find 

the dependent variable which is overall job satisfaction, some items in the questionnaire were 

reversed (TT2G46C, TT2G46C, and TT2G46C), while another item (TT2G46J) was deleted 

because it measures already the overall job satisfaction.In addition itemTT2G46C to 

TT2G46I were computed to one variable named overall job satisfaction.  In order to assure 

consistency of the measure on the overall job satisfaction a reliability test was conducted and 

showed Cronbach's Alpha of .830 which is very satisfactory as shown in the table below. 
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Table 1: Reliability Test 

Cronbach's Alpha N of Items 

.830 9 

Source:Teaching and Learning International Survey (TALIS,2013) 

 Gender (TT2GO1) measures if participants are female or male  

 Employment status (TT2GO3) - It measures whether teachers are full time or part-

time. If they are part-time it further measures the teaching hours from 71-90%  or 50-

70% or less than 50% of full-time hours. 

 Teaching special need class (TT2G36) –It measures whether teachers teaching target 

/directed mainly to  students with special needs or not targeted mainly to students with 

special needs 

 

Method of data analysis

Data were analyzed quantitatively using descriptive statistics like mean, frequencies, 

percentages and other measures of dispersion. Inferential statistics like independent-samples 

t-test was conducted to compare job satisfaction among male and female Australian lower 

secondary teachers as well as the teaching of special need class. Furthermore, the study 

carried out a one way ANOVA to statistically compare the effect of employability status on 

job satisfaction. 

 

Discussion of findings

Descriptive: Demographics 

A descriptive analysis of frequencies of Australia lower secondary teachers was carried out 

across gender to provide a descriptive overview of the data collected. As shown in the Table 

below there was a total of 2059 respondents, of which only 41.1 percent are male teachers 

and the rest 58.9 percent are female teachers.  
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Table 2: Background/Are you male or female? 

  Frequency Percent Valid 

Percent 

Cumulative 

Percent 

 Female 1212 58.9 58.9 58.9 

Valid Male 847 41.1 41.1 100.0 

 Total 2059 100.0 100.0  

Source:Teaching and Learning International Survey (TALIS,2013) 

 

These study findings are in line with recent 2015 report on the teacher workforce 

in Australia: supply, demand and data issues by Weldon, which asserts that the country has 

an acute shortage of males‟ teachers and these shortages keep on rising every year. It further 

identified factors that had led to the diminishing male‟s teacher‟s figures namely the lack of 

role models, and the female total population. 

In general, some studies have long been associating school teaching with women (Sheelagh, 

2008; Smulyan, 2006). As there has been an ideological link between women‟s domestic role 

and their softness personality with their career as school teachers. However, this has not 

received the needed attention of Australian researchers on the perception of males toward 

teaching as career. In 2004, a study project was carried out across thirty-five teachers to find 

out their views on the declining numbers of male teachers and the importance of improving 

the male‟s teachers‟ figures.  The study reveals that participants favored the belief that 

declining male teacher numbers will “lead to adverse student social and educational effects 

arguing that acquisition of communication and interaction skills with both genders are vital 

aspects of social development”( Smith,2004 p 3). The study further identified experience and 

special interests, positive masculine role model, engaging male learners and a sense of humor 

and demeanor as some of the qualities what male teachers bring in the classrooms that 

learners may be deprived of if the males‟ teachers‟ numbers continue to decline. Therefore, 

current research into the male primary school teacher experience offers strong arguments for 

the need to recruit and retain more men into teaching for Australian in particular and the 

world at large. 
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In addition, as shown in Table 3 below, the study further reveals that 84.6% of teachers are 

full-time teachers (more than 90% fulltime hours) and rest are percentages are part-time 

teachers. These findings are in line with the 2015 report on teacher workforce in Australia: 

supply, demand and data issues as well that reports that the majority of secondary school 

teachers are on full-time contract (Weldon, 2015) and only a few are on part-time contract. 

However, the figure of part-time teachers is projected to increase according to the same 

report. 

 

Table 3: The employment status of teachers 

Background/ What is your current employment status as a teacher? 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

Full-time (more than 90% 

of full-time hours) 

1742 84.6 85.1 85.1 

Part-time (71-90% of full-

time hours) 

154 7.5 7.5 92.6 

Part-time (50-70% of full-

time hours) 

110 5.3 5.4 97.9 

Part-time (less than 50% 

of full-time hours) 

42 2.0 2.1 100.0 

Total 2048 99.5 100.0  

Missing 

Not reached (default 

during data processing) 

2 .1   

Omitted or Invalid 9 .4   

Total 11 .5   

Total 2059 100.0   

Source:Teaching and Learning International Survey (TALIS,2013) 

 

In order to understand the findings on the employment status, the study further analyzed the 

data to find why the teachers were a part-time contract; if they had chosen to work on part-

time or there was no possibility that they could have chosen to work full-time.The study 

reveals that 88.8% choose to work part-time and only 11.2% had no possibility to work full 

time s shown in figure 1 below: 
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Figure 1: Why upper secondary school teachers work part-time: Source:Teaching and 

Learning International Survey (TALIS,2013) 

 

Lastly, the study wanted to find out if teachers teach students with special needs and the 

descriptive statistics shows that  164 teachers whose teaching were mainly targeting students 

with special needs as shown in table 4 below:  

 

Table 4:The targeted teaching (directed to students with special needs) 

 Your Teaching/ Is 

your teaching in the 

<target class> 

directed entirely or 

mainly to <special 

needs> students? 

N Mean Std. 

Deviation 

Std. Error 

Mean 

 Yes 164 3.0867  .03883 

Job Satisfaction      

 No 1684 .48745  .01188 

Source:Teaching and Learning International Survey (TALIS,2013) 
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Job satisfaction and gender  

An independent-samples t-test was conducted to compare the job satisfaction among male 

and female Australian lower secondary teachers. Gender was classified as the independent 

variable and job satisfaction was the dependent variable. The Levene's Test for Equality of 

Variances showed an 'F' value of .210 and a significant level of 0.004. Therefore, the 

difference found between the female and male is statistically significant to job satisfaction. 

From the result of Levene's Test for Equality of Variances, we reject the null hypothesis that 

there is no difference in the variances between the groups and accept the alternative 

hypothesis that there is a statistically significant difference in the variances between groups 

as shown below (t = 2.897. df = 1860, p<0.05). 

Table 5:  Overall job satisfaction and Gender 

 Background/ 

Are you 

female or 

male? 

N Mean Std. 

Deviation 

Std. Error 

Mean 

 Female 1081 3.1293 .48245 .01467 

Job Satisfaction      

 Male 781 3.0630 .49345 0.1766 

Source: Teaching and Learning International Survey (TALIS,2013)

 

Table 6 : Independent samples Test 

 Levene's 

Test for 

Equality 

of 

Variances 

                                        T-test for Equality of Means 

     F  Sig           t 

 

 df     Sig. (2-tailed) 

0JS  Equal variances    .210 

Assumed 

  Equal variances not                                                

  assumed 

.6472.897 

 

                            

2.887                     

 1860             0.004 

 

1658.216              .004 

Source:Teaching and Learning International Survey (TALIS,2013) 
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These results suggest that gender really does have an effect on the job satisfaction of teachers. 

Specifically, our results suggest that female teachers are more satisfied as compared to male 

teachers. This study then concludes that the Australian teachers‟ overall satisfaction and 

dissatisfaction differ with the different demographic factors. This echoes with Labedo (2005) 

study that concluded that personal characteristics have a significant influence on job 

satisfaction. In addition evaluation of teacher satisfaction with intrinsic and extrinsic 

components of the job found demographic variables to be significant (Chamundeswari, 

2013). The new findings contradict Ngimbudzi, (2009) and Crossman and Harris, (2006) 

whose studies show that male teachers have a higher satisfaction than females.  

Job satisfaction and employability status  

An analysis of varies (one-way ANOVA) for any statistical differences between subjects was 

conducted to compare the effect of employability status full-time (more than 90% on job 

satisfaction of full-time hours),  part-time  ( 71-90 of full-time hours) part-time (50-70% of 

full-time hours) and part-time (less than 50% of fulltime hours) on the job satisfaction. The 

findings show that F value of .137 and significance level of .938  as shown in the table 7 

below: 

 

Table 7: ANOVA Table showing Employment status and Job Satisfaction 

 Sum of 

Squares 

df Mean 

Square 

F Sig. 

Between Groups .097 3 .032 .137 .938 

Within Groups 439.934 1852 .238   

Total 440.031 1855    

Source :Teaching and Learning International Survey (TALIS,2013) 

 

There were no statistically significant differences between group means as determined by 

one-way ANOVA  

These results suggest that employability status does not have an effect on the overall teacher 

job satisfaction. Therefore null hypothesis is accepted and it is concluded that the population 

means are not all equal.
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The explanation as to why there might be no significance between employability status and 

job satisfaction could be provided by the descriptive statistics shown above in Figure 1 that 

shows that most teachers who are on part-time choose to work willingly on the part-time 

basis and were not pressured by any conditions. If teachers had no other alternative but to 

work as part-time employers because there is no any other choice, this would have probably 

yielded different results that would echo studies done on job satisfaction of part-time and full-

time of employees in general.  Which shows that full-time employees are more satisfied when 

compared to their full-time counterparts. A study conducted by Aronsson & Goerannson 

(1999) identified less of control over their employment status as the reason why contract 

workers were found to have less job satisfaction.An earlier study by McMurdo (1998) from a 

Business and Social Sciences perspective supports the findings that most contract teachers are 

concerned with insecure employment conditions hence ends up not be satisfied. 

 

Job satisfaction and Target teaching (special needs) 

An independent-samples t-test was conducted to compare the job satisfaction among teachers 

whose teaching targets mainly students with special needs and those who do not. The reason 

was to test the Null hypothesis that there is no significance difference in terms of job 

satisfaction between these two groups of teachers.  Hence, target teaching (special needs) was 

classified as the independent variable and job satisfaction was the dependent variable. 

The Levene's Test for Equality of Variances showed an 'F' value of .201 and a significant 

level of 0.715., as shown below in Table 8 and 9. Therefore, the difference found between 

teachers whose teachings are entirely targeting special needs students and teacher's whose 

teachings are entirely not targeting special needs students is statistically not significant to job 

satisfaction as shown below (t = -.364. df = 1846, p>0.05). Therefore this study accepts the 

Null hypothesis. 

These results suggest that teaching student with special needs or not teaching students with 

special needs does not have any effect on the overall job satisfaction of upper secondary 

school teachers in Australia.The study findings echoes with Castro, Kelly, & Shih (2010) 

findings, as they arguethat job satisfaction of teachers in mainstream education could be 

generalized to teachers in special education as they are all presented with the same 

challenging task of educating students. 
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Table 8: Group Statistics on  Job satisfaction and Target teaching (special needs)

 Your Teaching/ Is your 

teaching in the <target 

class> directed entirely 

or mainly to <special 

needs> students? 

N Mean Std. Deviation Std. Error 

Mean 

Job satisfaction 

 

Yes 164 3.0867 .49722                

.03883 

No 1684 3.1013 .48745 .01188 

Source:Teaching and Learning International Survey (TALIS,2013)

Table 9:  Independent Samples Test 

 Levene'

s Test  

                                        t-test for Equality of Means  

  F Sig                  t 

 

 df     Sig.(2-

tailed) 

Mean 

Difference 

TJS  Equal variances               .201 

Assumed 

  Equal variances not                                                

  assumed 

.654          -.364 

 

               -3.194                     

 1846        .716      -.01456 

 

194.77 6           .720    

 

-.01456 

Source: TALIS(2013) 

 

Conclusions

Teachers decide to leave their profession when they become dissatisfied with their jobs. Job 

satisfaction is a wide subject with so many factors associated with it. This study did not 

examine all factors associated with it, however, it looked at gender, employment status and 

teaching of special needs students. These factors were viewed to be mostly sidelined by 

researchers when it comes to the job satisfaction of the lower secondary teachers in Australia. 

Although gender as a demographic factor has been exhausted across literature, the Australia 

ministry of education is still battling with the ongoing extinction of male teachers in the 

profession. The findings of this study two folds, it contradicts as well as echoes the same time 

with existing literature regarding the factors that impact overall job satisfaction of teachers in 

Australia. Hence, the study suggest action to be taken by school authorities, policy makers 

and society at large with regards gender as the factor that the study found to have an impact 

on job satisfaction in order to retain male quality teachers in the classroom and ensure smooth 
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curriculum implementation with ultimate goal of maintaining the international achievements 

through PISA and others. 
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